IN the WILDERNESS. 


, f puerv student’s thought, 

Shine in the truth o ke Thy cro ss. 

Call us in dutys nam t ^ ^ straight on,, 

Give us the mind m tang led forest ! 

Into the dark depths o & nor hiss. 

Daunted by neither snarl, nor^ us on , 

Needing no “spectr h ^ more than heart, 
Having a more than ft mind of love , 

And more than wi ’ to make men true, 

Thirsting for trut , ) cQst Q f pa i n • 

Waiting in patience stedfast f a 

Aye for the light which only thus can come ; 

Which easy loiterers wonder that we crave, 

Whose Way through tempted homeless 1 e ea s on, 
To Truth that marks the cross on every s ep, 

And trains us thus at last to know True Lite- 
Which else we might have shuddered at and fled, 
Clinging to blind, self-centred types of life ; 

Bartering for those the life-throne of the world, 

Won but through pain and patience, nobly used ; 
Reaching beyond itself as “ planet to sun, 
Knowing derived and “ solar all its worth ! 


morals in the home. 

By W. J. Greenstreet, M.A. 


Assuming the inadequacy of a purely intellectual training 
and the necessity of a place for morals in our education, it is my 
object to sketch in outline the ideas of a French philosopher 
a subject so important from every point of view. Some of my 
readers may be acquainted with the brilliant speculations of the 
late M. Guyau in this field. In the singularly suggestive volume 
entitled “ Education et Heredite” he instituted a happy analogy 
between hypnotic suggestion and the process of education. The 
analogy between suggestion and instinct he was probably the 
first to point out. Suggestion resembles instinct because it 
induces a consciousness of obligation, the feeling in the mind of 
the patient that he is compelled to do the act suggested. 
Suggestion in the hypnotic sleep is powerful because the mind 
is in a state of disaggregation. Education is powerful in the 
case of the young because the mind is rudimentary. “ Sugges- 
tion is the transformation by which an organism more passive 
tends to bring itself into harmony with an organism more 
active; the latter dominates the former and eventually controls 
its external movements, its volitions, and its internal convic- 
tions.” It is the application of this not.on to morality that 
makes this volume of unusual professional interest 

Suggestion is an instrument by which the educator w ill be able 

5u bb eition is hahits We know how often the 

to modify instinct or inheri b ' afraid in ,he dark may 

fact that a man or „ flf days . Here stlffies- 

be traced back to the “ » > has introduccd into the child a 
tion has given rise to habit, realised. By means of 

practical belief which is spon anc c jjild that he is or is 

this new instrument we can ^ usc can be made of this 

not what he really is. Let ■ wld that he is capable of 

weapon. If we repeatedly assn e h fte pow „ do 

good and incapable of evil, wi k if we make him 

b ! 1 1 him impotent lor ev i 
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-11 the idea of moral liberty be 
■ I *. i ie is morally free, vtri eate dly taunt a lad and tell 
bebeVe nusly realised ? If we r 9 ffect will our action have 

SP ° n T, he has no brains what effect ^ ^ ^ ^ 

their character, which may U orig in. In ma ny cases it 
Check other imp-^ °[ ^., d or to let him assume, that you 
is quite enough to tel a^ ^ ^ Qr ^ t0 be incapable of 

believe him to be stimulate him to justify your 

telling a lie, and so o t ^ yQur boys as gentlemen, and 
assumption. Consis v ent iemanly way. But assume that 

they will always act m a » suspi cious of their motives, 

their impulses are bad, be 1 wil , intervene with lament- 

and the process of a ut0 'S g» vices— not necessarily 

able ^ect. It unskilful training. Again, 

hereditary— aie develope . the child, it is unwise 

when something wnangta actuate( j in his wrong-doing by 

to assume that the cu p ^ childhood are the out- 

the worst motives. M 3S f i P iiherate intent. If we 

come of want of deliberation, not of deliberate intent 

to a fault deliberate intent we are very kkely to ^nsure 
its repetition on the first opportunity. As Guyau p 
« Say to the child, ‘ You did not of course intend to do , b 
see what your act leads to ; imagine how people who ^ ^ 
know you would interpret what you have done. ts 

followed by a vaguely threatening mob, turns round an - 
to them, ‘You want to hang me, do you? there 1 f la 
likelihood that they will at once proceed to apply tne 
he has found for them.” We must not give the chU ° 
formulas of its instincts, lest he proceed at once to carry ' g 
into action. It is just as dangerous to make children consci^ 
of their evil tendencies as it is useful to make them conscio^ 
of their good tendencies. Sentiments are much more corl j^ j d 
and need more delicate treatment than actions. Parents s g 
beware of reproaching their children for want of affection- 
mere statement in naked brutality, “You don’t love me, lS ^ 
more likely to persuade the child of the truth of the asset 
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and to increase its indifference, than toched^Teven to decrelTe 
.t. If we want the moral feeling to develop we must encourage 
it. There is no development without action ; therefore we must 
excite into action what we wish to develop. A reproach in the 
above case does not excite into action. The most it can do is 
to repress the wrong action, and thus check the unwelcome 
development. 

Why do wc make children work ? Because we wish in the 
first place to teach them to “ will,” and then to succeed in what 
they have willed, i.e., to be conscious of their own power. 
Self-confidence is then a requisite sentiment which must be 
developed at all costs. Doubt is the parent of sterility. Con- 
fidence is the parent of fecundity. How are we to develop the 
ethical sentiment by perception of and reflection upon action? 
As suggestion in hypnotism creates the sense of obligation, so 
we must try and awaken the same sense in our scheme of 
education. There is no better remedy for the temptations 
assailing the instincts than the suggestion of idea and action, 
of precept and example. In proportion to the vigour of the 
child’s personality is his positive enjoyment of restriction, so 
long as he has freedom of choice within the limits marked out. 
This instinctive and wholesome admiration for moral strength 
namely, will— is akin to the boy’s admiration for physical 
strength. As the child is readily moulded by his environment, 
if his* environment is modelled upon what is just and true the 
child will become just and true. We do not want to break the 
child’s will ; we want to strengthen it and to direct it A stub- 

born self-willed child ^ 

of its fellows We,- <o ha«a ^ 

SSf r «ba. make it mote than strong 

(in the sense of obstinate). osed of three elements 

The sentiment of autho y P f submiss ion— the result of 

Moral affection and respect, the tw0 latter subordinate 

repeated submission and tear. & reward for merit, make 

to the former, make t \ child begins t0 love, 

-love begets love" our ^ 0(hcr With 

£ ss2 - ^rcoSrt s fr 

obedieneef blit tweau^e ^t^oves and respect. Reason wil, on X 
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umjcsion and fear as soon as 
0 f subi ,,-w-n.sate for them. Wh 


" Kmission and fear as soon as the 

the habit of sU r ompensate for them. Why is 
S ffrtion is strong enough . Discussion will destroy 

^'' Analyse the habd o s rf fcar . F is only j[ 

“ u ab it Analyse tne a balancing of motives will 

moral agent when ; for the child will either follow 

only end in loss of SP or if obedie nt he wd be so because 
out his Whim and disc > y, ^ resist> or h e will be obedient 
he was too great a co aga inst authority. In both 

and harbour mutinous ; ntaneous , and therefore will 

cases fear ceases to ^ same way cowardice or a 

cease to be moral. ^ create d by corpora i punishment, 

rebellious disposil tioi a > unis hment is administered there 

At any rate, when co p ^ [on or brutality ; there may be 
must be no manifest^ tion ^ ^ violence . The punishment 

indignation, but there logica l outcome of his act, and 

must be, m the chil s » tion an d not the rule. It 

it should be infrequen , s hould be symbolical ; moral 

Should have a moral coloui it ^ physica l pain, 

pain should from the first ^ “ end ~ n ^ hinent £ itself works 
which it should gradually replace. as it is trans . 

no transformation of character except habitual 

figure d in recouecuon ; the » children see 

rarotr commands arc reasonable, and we add confidence to the 

affection and respect they already feel towards u, H -P 
Guyau, “the art of education consists in the for 
habits, it is clear that we must strengthen those habits y 
consciousness and the belief that they are rational. n 

Although the sense of obligation is the essentia e 
the ethical sentiment, there may be other elements in 
approval of an action. Horror at cruelty contains an eien 
of anger. Now anger is at bottom anti-social. It is ° ^ 

importance that at the earliest possible period the chi s 
be familiarised with the notion that there is a social idea . 
ideal of humanity must rise above the hereditary instincts 
gradually modify them in its own direction. Cultivate socia 1 ^ 

Sulkiness is the preliminary symptom of unsociability. 1 na ^ 
it. Its formula, says Guyau, is “ love to displease those w ^ 
your action will displease.” Here is a lethargy of the will , ^ 

child, in the presence of another’s will, succumbs and p re el 
yield rather than resist. Once the habit is acquired the c 
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becomes accustomed to abide by a fault instead of atoning for 
it. The vague sense of uneasiness which might produce remorse 
is counterbalanced by the satisfaction of its amour-propre. If 
we never allow sulkiness to persist, if we soon give the kiss of 
reconciliation, the child’s sullenness will melt away, and the 
complex sentiment of active remorse will come into play to 
re-establish the equilibrium of good-fellowship compromised. 

Bad temper is another very complex state of mind which 
must be suppressed as early as possible. A single exhibition of 
anger or jealousy is comparatively easily disposed of ; but the 
general tendency to bad temper is a moral atmosphere which is 
very difficult to dissipate. Here the secret is— make the child 
happy. Keep it in good humour, never let it brood over fancied 
slights, always present to it the affectionate side of your 
character. 

Do what you can to strengthen the sense of solidarity. 
Train a child to take more pleasure in the happiness of others 
than in his own. If the altruistic sentiments are developed so 


far as to enable a child to form a high opinion of others, a coun- 
terpoise is afforded to his own personal merits. 

I hope that this abstract of some of M. Guyau’s views upon 
the treatment of children may lead the readers of this review to 
consult a volume which contains many bold and original sugges- 
tions with regard to education and the home. 
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